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Data Collection to Chart Progress 
By: S. B. Linton, ŀǳǘƘƻǊ ƻŦ !ǳǘƛǎƳ/ƭŀǎǎǊƻƻƳΦŎƻƳΩǎ ōƻƻƪ How to Set Up a Classroom for 
Students with Autism 
   

Data Collection is an important tool in measuring the progress students and staff 
members are making towards objectives.  It is usually more effective to have data taken 
in the place or activity where the student is performing the task. This makes it easier to 
record accurate and reliable data.  In your classroom, strive to have all IEP objectives 
tracked regularly through a consistent and an organized data collection system.  Anytime 
you record data or create a data sheet, you will want to include the key.  The key will tell 
you how to record the data.  In some instances, you may only want to know if the student 
was correct or incorrect.  In other instances, you may want to know the prompt level the 
student received to complete the task.  In either case, always include the key on any data 
sheets to keep everyone on the same page. Try some of the tips below: 

¶ Make enough blank copies of various types of data sheets before beginning. 

¶ Make an individualized binder or ŦƻƭŘŜǊ ǿƘƛŎƘ ƘƻƭŘǎ ŜŀŎƘ ŎƘƛƭŘΩǎ Řŀǘŀ sheets. 

¶ Categorize your objectives by activity, skill or student. 

¶ Discuss data collection as a team.  Make sure that all staff members know how 
to record the data accurately, are using the same key/symbols and are using 
the same verbal direction when asking the student to perform the task.   

¶ Data should be taken in the area where the activity/task is performed. 
 

 
  
 

 

 

[Volume 1, Issue 3] 

 

Types of Data 
Frequency- number of times a behavior occurs 
Duration- amount of time a behavior occurs 

Latency- amount of time between the start of the opportunity and the behavior 
Percent- number of occurrences out of the number of opportunities 

Intensity- physical force or magnitude of response 
Time Sample- observation period divided into intervals 

Permanent Product- count of the behavior by observing the product 
Interval recording- recording behavior in intervals 
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IEP BASICS 
PARENTS' RIGHTS AT IEP MEETINGS 
By: Areva Martin, Esq. 

I once asked one of my students with 
!ǎǇŜǊƎŜǊΩǎ {ȅƴŘǊƻƳŜ ǘo look up some 
data of his choosing online that he could 
use  

  

 
  

 
 

2 

 
Every parent wants to make the best, most informed choices possible for 
their child. Unless they have already been involved in the special needs 
community, however, very few parents are knowledgeable about the 
school choices available in their area. Most have even less idea about 
how to decide which one would be best for their child at an IEP meeting. 
As a special needs attorney, I make sure my clients understand their 
basic rights at these meetings. Many parents don't realize, for instance, 
that they can either accept or reject an IEP offer. 

  

         ά9ǾŜǊȅ ǇŀǊŜƴǘ ǿŀƴǘǎ ǘƻ ƳŀƪŜ ǘƘŜ ōŜǎǘΣ Ƴƻǎǘ ƛƴŦƻǊƳŜŘ ŎƘƻƛŎŜǎ ǇƻǎǎƛōƭŜ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘΦέ 

 

If you, as a parent, disagree with the school on the best placement, your child 
will stay in place until the issue is resolved by compromise, mediation or due 
process hearing. You do not have to abide by the choices of the school. If you 
choose to reject the offer, the law is on your side. Here are a few of the rights 
you have as a parent:  
 
           §    You can always call for another IEP meeting. There are no limits on the number of IEPs a  
                 student can have in any given year. If you request a meeting, the school must set the   
                 meeting within 30 days. 
           §    You have the right to record IEP meetings. You can play these recordings for others later  
                 to get knowledgeable advice. 
           §    You have the right to have attorneys, advocates and other interested parties present at  
                 IEP meetings. The school district has the same right. 
           §    You make the IEP plan valid by your signature alone. An IEP is a legal document. It cannot                 
                 be implemented until it is signed by the parents. 
 
Because the process of creating an IEP plan and deciding whether or not to 
accept the school's offers for placement is so complex, this is one area where 
you may need to consult an attorney or educational advocate (a non-attorney 
professional who assists families with IEPs).  
 
You can also find further information about IEP meetings my book, THE 
EVERYDAY ADVOCATE: STANDING UP FOR YOUR CHILD WITH AUTISM, where 
Chapters 9 and 10 provide you with a legal consultation about making the best 
decisions for your child's education at an IEP Meeting. 

 
 
 
 
 
 
 

Featured Article: Parents Rights 

Areva Martin, Esq. is an award-winning attorney, author and parent of a child with autism.  
Her best-selling book, ñThe Everyday Advocate: Standing Up for Your Child with Autismò is 
available at all major bookstores and on line.  To get more information on Areva, visit 
www.arevamartin.com.   
 

 

http://www.arevamartin.com/
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!ǳǘƛǎƳ/ƭŀǎǎǊƻƻƳΦŎƻƳΩǎ How to Set Up a Work Area at Home for a 
Child with Autism:  A Manual for Parents, Families and In-Home 
Support Providers $12.95 

 

[Type a quote from the document or the 
summary of an interesting point. You can 
position the text box anywhere in the document. 
Use the Text Box Tools tab to change the 
formatting of the pull quote text box.] 

By:  Julie L. Coe 
  
1 in 110 
  
If these were the odds of winning the lottery, the numbers would be promising 
but they are not.  These are the odds that a child in the US will be diagnosed with 
autism. 
  
LǘΩǎ ǎǘŀƎƎŜǊƛƴƎ ǘƻ ǘƘƛƴƪ ǘƘŀǘ ƻǾŜǊ ǘƘŜ ƴŜȄǘ ŦŜǿ ȅŜŀǊǎΣ Ƴƻǎǘ ƻŦ ǳǎ ǿƛƭƭ ƪƴƻǿ 
someone with autism.  It is an epidemic that affects people from every culture, 
religion, race and ethnicity.     
  
The symbol for autism is a puzzle and it truly is a puzzling disorder.  While great 
strides have been made in autism research and treatments, its cause and cure is 
still a mystery.  Parents who receive a diagnosis of autism spend years and 
significant amounts of money (if they even have it) trying to figure out how to 
help their children.  It is a hard and unrelenting process.  Amidst all of this, they 
have the added challenge of trying to help their children integrate into society.  
Will their child be accepted, have friends, be part of a group, know love and 
companionship?   
  
When my best friend Jenny learned that both her boys had autism, she had many 
fears about their future and vowed to do anything she could to help them get 
better.  !ƴŘ ǎƘŜ ŎƻǳƭŘƴΩǘ ǎǘƻǇ ǘƘƛƴƪƛƴƎΧ²ƛƭƭ Ƴȅ ŎƘƛƭŘǊŜƴ ƘŀǾŜ ŦǊƛŜƴŘǎΚ  Will 
anyone knock on our door and want to play with them?  This question persisted 
ŀǎ ǘƘŜ ōƻȅǎ Ǝƻǘ ƻƭŘŜǊ ŀƴŘ WŜƴƴȅ ǎƻƻƴ ƭŜŀǊƴŜŘ ǘƘŀǘ Ƴŀƴȅ ǇŜƻǇƭŜ Ƨǳǎǘ ŘƛŘƴΩǘ 
understand autism or how to interact with kids with autism.  There were not 
many resources available and she knew this had to change.   
  
Everyone needs friendship and love so we ŘŜŎƛŘŜŘ ǘƻ ǿǊƛǘŜ ŀ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪ 
about this.  The book is called The Friendship Puzzle:  Helping kids learn about 
accepting and including kids with autism.  The book is from the perspective of a 
little girl named Makenzie Mackabee who meets Dylan, a new boy at school, and 
learns he has autism.  It is a tale of friendship, acceptance and inclusion and 
applies far beyond autism spectrum disorders.  It shows children how to be good 
to others, regardless of differences.  
  
Autism is everywhere and we all need to do our part to help.  While the experts 
search for a cure, we can create an environment full of love and understanding. 
    

                                                                                                         

 

PARENTINGAUTISM 
Avoid the Teaser  

By: Angela MacDonald-Timpone 
  Last week I attended a one day workshop on Friendship Training 
for Children and Teens with High Functioning Autism Spectrum 
Disorders, with principle investigator Dr. Fred Frankel.  Dr. Frankel 
comes from the Department of Psychiatry and Biobehavioral Sciences at 
UCLA where he has been the Director of the UCLA Parent Training and 
Children's Friendship Programs for the last two decades.   
 
After Dr. Frankel described the Friendship Programs and showed video 
of training the teens along with their parents, I wanted to pack our bags 
and move west.  The scientific, proven method of teaching parents and 
teens how-to develop and maintain friendships through role playing, 
group discussion, and explicate guidelines seemed beneficial for all 
teens, not just kiddos on the spectrum.  Heck, Dr. Frankel reminded me 
of my social faux passé and how-to slip-in and out of conversations. 
 
However, near the end of his lecture, Dr. Frankel touched on teasing 
and avoiding letting the tease escalate.**   All too often children and 
teens let the tease spin-out of control according to Dr. Frankel, by 
ƎŜǘǘƛƴƎ ŜƳƻǘƛƻƴŀƭ ƻǊ ǎƛƴƪƛƴƎ ǘƻ ǘƘŜ ǘŜŀǎŜǊΩǎ ƭŜǾŜƭ ōȅ άǇŜǊǎƻƴŀƭƭȅ 
attacking the perpetrator or coming back with a complicated or silly 
ŎƻƳƳŜƴǘΦέ  When the child or teen gets upset, their action is the 
ǊŜǿŀǊŘ ǘƘŜ ǘŜŀǎŜǊ ƛǎ ƭƻƻƪƛƴƎ ŦƻǊ ŀƴŘ ǿŜ ŘŜŦƛŀƴǘƭȅ ŘƻƴΩǘ ǿŀƴǘ ǘƻ ǊŜǿŀǊŘ 
bad behavior.  Instead, Dr. Frankel teaches children and teens that they 
can choose to: 
                    -!Ŏǘ ƭƛƪŜ ǘƘŜ ǘŜŀǎŜ ŘƻŜǎƴΩǘ ōƻǘƘer them 
                    -IŀǾŜ ŀ ǎƘƻǊǘ ŎƻƳŜ ōŀŎƪΣ ƭƛƪŜ ά²ƘŀǘŜǾŜǊΧέ ƻǊ ά¢Ƙŀƴƪǎ ŦƻǊ  
                     ǎƘŀǊƛƴƎΦέ oǊ ά¸ƻǳǊ Ǉƻƛƴǘ ƛǎΧέ 
 
άYŜŜǇ ȅƻǳǊ Ŏƻƻƭ,έ says Dr. Frankel and just walk away.  During this 
section of the talk Dr. Frankel does emphasize that gender does play a 
role in your reactions.  For example, girls can roll their eyes and have an 
attitude while boys should just act like the tease is most uninteresting 
and boring thing ever.   
 
This summer I make it my plan to better explain teasing to my kids, 
guide them into the playing it cool mode, and practice some come 
backs, so we can avoid becoming hurt and distracted. 
 
** Please note that teasing is different than bulling, as Dr. Frankel describes teasing as 
a person that picks on everyone, not secretive, and not discriminating.  For more 
information, look for the Parenting Autism August column on bullying. 

                       
¢ƘŜ ¦/[! tŀǊŜƴǘ ¢ǊŀƛƴƛƴƎ ŀƴŘ /ƘƛƭŘǊŜƴΩǎ CǊƛŜƴŘǎƘƛǇ tǊƻƎǊŀƳǎ 
http://www.semel.ucla.edu/socialskills 
 
UCLA Center for Autism Research and Treatment (CART) 
http://www.semel.ucla.edu/autism 

 

The Home Link            

About the Author: 
When not chasing after her three boys, Angela writes and lectures about autism 
spectrum disorder and parenting.  To learn more about Angela, and Parenting  
Autism (her company), visit www.parenting-autism.org.  
angela@parenting-autism.org 

 

About the Author:          
Julie L. Coe wrote this book with her good friends Jenny 
Maloni and Sondra Brassel to help educate children about 
autism.  The website has additional information about the 
authors, illustrator and the book.  Please visit them at 
www.friendshippuzzle.com.   

http://www.amazon.com/Work-Child-Autism-Home-AutismClassroom-com/dp/1442189797/ref=sr_1_2?ie=UTF8&s=books&qid=1270956002&sr=1-2
http://www.amazon.com/Work-Child-Autism-Home-AutismClassroom-com/dp/1442189797/ref=sr_1_2?ie=UTF8&s=books&qid=1270956002&sr=1-2
http://www.amazon.com/Work-Child-Autism-Home-AutismClassroom-com/dp/1442189797/ref=sr_1_2?ie=UTF8&s=books&qid=1270956002&sr=1-2
http://www.semel.ucla.edu/socialskills
http://www.semel.ucla.edu/autism
http://www.parenting-autism.org/
mailto:angela@parenting-autism.org
http://www.friendshippuzzle.com/
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About the Author:  

Jene Aviram is President of Natural Learning Concepts. Please visit http://www.nlconcepts.com for interesting information and 

great resources you simply can't find anywhere else. 
 

 

 

   Autism Product Spotlight 

                  

In The Everyday Advocate: How to Stand Up for 

Your Autistic Child, Avera Martin, Esq. provides 

vital and relevant step-by-step instructions to 

parents for advocating for their child. The book 

offers practical information and lists websites 

and organizations that are helpful to parents.  It 

is a great resource for parents of children with 

autism and related special needs.  

                   

Clipboards are a perfect addition to any data 

collection system. They are lightweight, 

portable and sturdy.  Color coding them can 

help to take organization a step further.   Find 

them on Page 7 of the products section of 

AutƛǎƳ/ƭŀǎǎǊƻƻƳΦŎƻƳΩǎ  ōƻƻƪǎǘƻǊŜΦ     

  

 

 

 

Page 4 

               

 
 
We were shocked when our daughter was diagnosed with High-Functioning 
AǳǘƛǎƳκ!ǎǇŜǊƎŜǊΩǎ ǿƘŜƴ ǎƘŜ ǿŀǎ п ѹ ȅŜŀǊǎ ƻƭŘΦ {ƘŜ ǿŀǎ ǎƻ ōǊƛƎƘǘ ŀƴŘ ŀǊǘƛŎǳƭŀǘŜΦ 
But she had a hard time socializing with her peers. She also had tantrums over 
ǘƘƛƴƎǎ ǘƘŀǘ ŘƛŘƴΩǘ Ǝƻ ƘŜǊ ǿŀȅτeven when they were very minor. In the haze of 
ǘƘƻǎŜ ŦƛǊǎǘ Řŀȅǎ ŀŦǘŜǊ ŘƛŀƎƴƻǎƛǎΣ ǿŜ ǿŜǊŜ ǎƻ ƻǾŜǊǿƘŜƭƳŜŘΦ ²Ŝ ŘƛŘƴΩǘ ƪƴƻǿ Ƙƻǿ 
to proceed. 
 
My husband and I quickly learned that we had to advocate for our daughter. 
First, we had to ensure that she would get adequate services from both the 
school district and the Regional Center. We hired a professional advocate to help 
us obtain the services from the school district. Hiring an advocate is pricey, but 
worth it! She knows the laws and types of services much better than we ever 
would! She was definitely worth every penny. 
 
!ŦǘŜǊ ƎŜǘǘƛƴƎ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ǎŜǊǾƛŎŜǎΣ ǿŜ ǳǎŜŘ Ƴȅ ƘǳǎōŀƴŘΩǎ ƴŜǘǿƻǊƪƛƴƎ ŀōƛƭƛǘƛŜǎ 
to get the best practitioners to work with our daughter. People had warned us 
that you can get services, but that they can be second-rate. It is surprising how 
ƭƛǘǘƭŜ ƛƴŦƻǊƳŀǘƛƻƴ ŜȄƛǎǘǎ ƻƴ ǘƘŜ ǿŜō ƻƴ ǿƘƻ ƛǎ Ŧŀōǳƭƻǳǎ ŀƴŘ ǿƘƻ ƛǎƴΩǘΣ ōǳǘ ǿŜ 
went with people and agencies that came highly recommended.  
 
We also obsŜǊǾŜŘ ǘƘŜƳ ǘƻ ƳŀƪŜ ǎǳǊŜ ǘƘŜȅ ŀŎǘǳŀƭƭȅ ǿŜǊŜ ƎƻƻŘΦ Lǘ ǿŀǎƴΩǘ 
uncommon for us to initially not like a behaviorist because we thought they were 
playing with our daughter to the exclusion of having her play with other kids. 
However, after discussing our concerns with them, we learned they were taking 
a few days to build a relationship so that our daughter would listen to their 
prompts. Sure enough, after a few days, they would start providing prompts to 
get our daughter to interact with the other kids. Because of our amazing 
providers, our daughter has made fabulous progress over the last year or so. I 
ŘƻƴΩǘ ōŜƭƛŜǾŜ ǘƘƛǎ ǿƻǳƭŘ ƘŀǾŜ ƘŀǇǇŜƴŜŘ ƘŀŘ ǿŜ ƴƻǘ ŘƻƴŜ ƻǳǊ ƘƻƳŜǿƻǊƪΦ  
 
Lastly, I had to find a way to deal with my stress. So, I started to blog about 
raising an adorable girl who has High-Functioning AǳǘƛǎƳκ!ǎǇŜǊƎŜǊΩǎΦ L ŦƛƴŘ 
blogging to be fun and amazingly therapeutic. It has been rewarding too, just 
recently, {ŎƘƻƭŀǎǘƛŎΩǎ άtŀǊŜƴǘ ŀƴŘ /ƘƛƭŘέ ƳŀƎŀȊƛƴŜ named me as a finalist in their 
Special Needs category in their blogging contest!  
 

Do Your Homework!  
By: Cheryl Dorfman 
 

The Home Link            
 

Cheryl Dorfman is the author of the internet blog ά[ƛǘǘƭŜ .ƛǘ vǳƛǊƪȅΦέ The blog 
celebrates the uniqueness and strengths of kids with High Functioning Autism 
and Aspergers .  It can be found at www.littlebitquirky.blogspot.com. 

http://www.nlconcepts.com/
http://www.littlebitquirky.blogspot.com/
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REAL CLASSROOMS 

 
άClip boards can be hung in the area  
that data collection is needed. These  
happen to be in the toileting area.έ  
 

 
 

 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

   

Administrator Tips  
 
3 Things to look for in the 
autism classrooms in the 
buildingé 
 

1. Distracting appliances are covered, 
removed or out of reach. 
 
2. A "downtime bin" filled with small 
items that students can use during 
transitions, after an activity, or while 
waiting for an activity to begin.   
 
3. A structured morning arrival routine. 
Perhaps classroom teams can create a 
ƭŀǊƎŜǊ άmorning work ōƛƴέ to use as the 
first activity of the day.  Students can use 
the items as they wait for their peers to 
get off of the bus. 
 

 

 
 

Echolalia is the repetition of sounds, phrases, and words made by another person, 
song or movie. Echolalia can be present in individuals with autism.  Sometimes the 
individual may repeat words or phrases immediately heard or heard at a previous 
time.  CƻǊ ŜȄŀƳǇƭŜΣ ȅƻǳ ƳƛƎƘǘ ǎŀȅ άIƛ WƻƘƴέ ŀƴŘ ƘŜ ǎŀȅǎ ōŀŎƪ ǘƻ ȅƻǳ άIƛ WƻƘƴΦέ To 
help a child with Echolalia state his/her name when asked "What is your name?," 
try using a visual cue card with his/her picture and name written on it. When you 
say "What is your name?," hold up the name card immediately while stating their 
name. Simultaneously, prompt him/her to say it. Try this several times, then slowly 
fade the visual card prompt.   

 

 

 

BABYSITTING TIPs for 
Watching Children 
with Autism 
By: The Autism Sitter 
 

 
 

1.  Try teaching self help skills such as 

drinking from a cup outside during the 
summer months.  Use water so that if it 

spills it can be easily cleaned up. 

 

2. Water tables make great play time 

activities.  If you donôt have one just use 

a large container or bowl, take it outside 

and have fun! 

Tip of the Month: 

 
Give the child with extreme 
sensory processing problems a 
warning that you will be touching 
them (even to hug, pat on the 
back or help with hand-over-hand 
writing), making a loud 
sound, wearing strong perfume, 
etc.  This will give them time to 
prepare and adjust to the sensory 
input, which may be bothersome 
to them.   Also, place him or her 
at the back or front of the line 
to remove the possible anxiety or 
fear of having peers touch him or 
her while they are  walking in 
line.  

 TOYS !  
TOYS !  
TOYS !  

http://www.discoverytoyslink.co
m/esuite/home/bridgetpinkney  

 

Leadership Skills 
Objectivity 

 

Being objective is a very important part of any classroom teacherôs role.  One 
must be able to see things and report things from a non-biased point of view.  

Objectivity when it comes to reporting student behaviors can be demonstrated 

by charting the exact behavior that occurs and its frequency.  For example, 
instead of telling a principal or parent that Sam ñattacked a peerò state it 

objectively by saying exactly what occurred ñSam was standing in line when he 

began crying , yelling óstopô and hitting a peer five times in a row.ò  Another 
example might be if a student appears sad.  Instead of saying ñSue was sad 

today,ò say  ñSue appeared sad today because she kept her head on the desk 

and had tears in her eyes.ò  

 Tips  

Para-ǇǊƻŦŜǎǎƛƻƴŀƭΩǎ /ƻǊƴŜǊ                

 
BUILDING A PLAYGROUND? 

www.playlsi.com 
 

 

http://www.discoverytoyslink.com/esuite/home/bridgetpinkney
http://www.discoverytoyslink.com/esuite/home/bridgetpinkney
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              Name of Item -Description Quantity Unit Price Total Price 

How to Set Up a Classroom for Students with Autism: A Manual for 
Teachers, Para-professionals and Administrators  list price $20.95  

     

How to Set Up a Work Area at Home for a Child with Autism: A Ma nual for 
Parents, Families, and In -Home Support Providers list price $12.95  

     

Order Form   

 t}¡ O¤£w¢{Qzo¢¢¡}}{<q}{»¢ pooks  

How to Set Up a Classroom for Studen ts with A utism   
&  

How to Set Up a Work Area at Home for a Child with 
Autism  

 

Please fill out this form then, fax 
it, mail it, or email the 
information to: 
AutismClassroom.com 
P.O. Box 3234 
Catonsville, Maryland 21228   
Fax: 443-830-1308 
Email:autismchatboard@aol.com
Order online: 
www.autismclassroom.com 
                                                           

BILL To: (Please PRINT) 

Name________________________________ 
Title _________________________________ 
Organization __________________________ 
Address ______________________________ 
City  _________________________________ 
State _____  Zip________________________ 
Phone____________  Fax________________ 

PAYMENT METHOD: 
__Authorized Purchase Order #___________________ 
__ PayPal (Contact us autismchatboard@aol.com) 
__ Visa  
 __Mastercard      
__Discover 
Card #________________________________________ 
Expiration Date ________________________________ 
/ŀǊŘ IƻƭŘŜǊΩǎ bŀƳŜ όtǊƛƴǘύψψψψψψψψψψψψψψψψψψψψψψψ 
Signature_____________________________________ 
Check or Money Order (enclosed) payable to 
ά!ǳǘƛǎƳ/ƭŀǎǎǊƻƻƳΦŎƻƳέ όŀ [ƛƴǘƻƴ /ƻƴǎǳƭǘŀƴǘǎΣ [[/ 
Company) 

 

 

        Subtotal 
                   
   
      Shipping* 
          
      

 
      TOTAL 
 

*Shipping to the 
continental U.S.: 
 
      ¦Ǉ ǘƻ ϷрлΧΧϷрΦфр 
      $50-рллΧΧΦΦΧмр҈ 
      $500-ϷмрллΧΦΦмл҈ 
      $1500-ϷнлллΦΦΧр҈ 
      hǾŜǊ ϷнΣ ллл ΧŦǊŜŜ 
*Shipping to AK & HI call 
or email for a freight 
quote. 
 
 
 

Thank you!  

School Purchase Orders Welcomed! 
Special discount for school system purchase orders 
placed before July 25th.  10% off of the list price per 
book!!! Buy one for each member of the team. 
 

 

SHIP To: (Please PRINT) 

Name________________________________ 
Title _________________________________ 
Organization __________________________ 
Address ______________________________ 
City  _________________________________ 
State _____  Zip________________________ 
Phone____________  Fax________________ 
 

  

 

mailto:autismchatboard@aol.com
mailto:autismchatboard@aol.com
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Consulation Station  
(A close look at a classroom issue, student concern or educator's question, followed by recommendations and strategies.) 

A Look Inside Of A Classroom:  
An Intensive Support Kindergarten classroom of students with autism.  The classroom has six students and 3 adults.  The 

students concluded the opening activity and were directed to go to the transition area which had a small seat for each student.  

Some students went on their own, while others needed multiple prompts. The students were directed to change their 

individual schedules to reflect that they had finished eating breakfast and conducting opening and were now moving to a 

reading lesson.  After sitting in the transition area for about 2 minutes, they were told to άǎǘŀƴŘ ǳǇ,έ with intention that they 

would go to the table.   Individual directions to go to the table were given to some students.  Some students walked to the 

reading table on their own, while others needed to be prompted.  ¢ƘŜ ǘŜŀŎƘŜǊ ŎƭŀǇǇŜŘ ƘŜǊ ƘŀƴŘǎ ǘƻƎŜǘƘŜǊ ŀƴŘ ǎŀƛŘ ά¢ƛƳŜ ŦƻǊ 

reading.  Guess what we are going got talk about today?έ as she showed them a large red container with plastic fruit and 

vegetables inside.  The students were allowed to pick out a plastic vegetable or fruit out of the container.  As each student 

picked their fruit or veggie, the teachŜǊ ƭŀōŜƭŜŘ ǘƘŜ ƛǘŜƳ ōȅ ǎŀȅƛƴƎ ά(Student) has a (fruit or veggie).έ  She then asked one 

student, ά²Ƙŀǘ Řƻ ȅƻǳ ƘŀǾŜΚΣέ ƛƴ ƻǊŘŜǊ ǘƻ ƻōǘŀƛƴ ŀ veǊōŀƭ ǊŜǎǇƻƴǎŜ ŦǊƻƳ ƘƛƳΦ   bŜȄǘΣ ǎƘŜ ƛƴŘƛŎŀǘŜŘ ǘƘŀǘ ǘƘŜǎŜ ǿŜǊŜ ŀƭƭ άȅǳƳƳȅ 

ŦƻƻŘέ ŀƴŘ ǘƻŘŀȅ ǘƘŜȅ ǿƻǳƭŘ ǘŀƭƪ ŀōƻǳǘ ŀ ƳƻǳǎŜ ǿƘƻ ƭƛƪŜǎ ǘƻ Ŝŀǘ ŦƻƻŘ ŀƴŘ ǘƘŜƴ ǘƘŜȅ ǿƻǳƭŘ ƎŜǘ ǘƻ Ŝŀǘ ǎƻƳŜ ǊŜŀƭ ŦƻƻŘ ǿƘŜƴ ǘƘŜ 

story was done.   

          The teacher introduced the story by readinƎ ǘƘŜ ǘƛǘƭŜ ƻŦ ǘƘŜ ōƻƻƪ άLunchΦέ   !ǎ ǎƘŜ ǊŜŀŘ ǘƘŜ ǎǘƻǊȅΣ ǎƘŜ ǇǊƻǾƛŘŜŘ pictures 

related to the items mentioned in the book.  The materials not being used at the time were placed behind her.  Picture icons 

were inside the book attached to each page.  The teacher encouraged a verbal student to use words instead of touching the 

picture.  At this time, two students were turned in their chairs and looking out of the window. The teacher asked a classroom 

team member for the blind to be lowered.  It was.  One student reached out to hit at the teacher.   The staff member behind 

him intervened and interrupted/stopped him.   Next, one student was asked to show the teacher a carrot, by pointing to the 

picture icon while she showed the plastic carrot.   She then reviewed what the mouse ate again by turning to the first page and 

ƛƴŘƛŎŀǘƛƴƎΣ άHe ate a cŀǊǊƻǘΦ  ²Ƙƻ Ƙŀǎ ŀ ŎŀǊǊƻǘΚέ ¢ƘŜ students needed to match the picture icons to the picture in the book.   

This continued for all students to get a turn.   άbƻǿ ȅƻǳ Ǝǳȅǎ ƎŜǘ ǘƻ ƳŀƪŜ ȅƻǳǊ ƻǿƴ ōŀǎƪŜǘ ŀƴŘ ŘŜŎide what food you want to 

Ǉǳǘ ƛƴ ȅƻǳǊ ōŀǎƪŜǘέ ǘƘŜ ǘŜŀŎƘŜǊ ƛƴǎǘǊǳŎǘŜŘΦ  9ŀŎƘ ǎǘǳŘŜƴǘ ǿŀǎ ƎƛǾŜƴ ŀ paper cutout basket and glue.  The students were directed 

to directed to put the glue on the basket to prepare it  or the food they would later place on top.  Students were directed to 

The issue: A look inside 
a reading lesson with 
an Intensive Support 
Kindergarten classroom 
of students with 
autism.   
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άǇŀǘΣ ǇŀǘΣ ǇŀǘΦέ  ¢ƘŜȅ ǿŜǊŜ told, άbƻǿ ȅƻǳ ǘŜƭƭ ƳŜ ǿƘŀǘ ŦƻƻŘ ȅƻǳ ǿŀƴǘ ƛƴ ȅƻǳǊ ōŀǎƪŜǘΦέ  {ƘŜ ǇǊƻǾƛŘŜŘ ǘƘŜ ŦǊǳƛǘκǾŜƎŜǘŀōƭŜ visual 

topic board and students were expected to point to the picture of the item they wanted or verbally ask for the item and were 

given a construction paper cut out of the item.    

  At this time, one student was moved from one seat to standing in front of the teacher (at the horseshoe shaped table).  
The reason for this was unclear.  Staff continued to help the student to complete the work task.  After several minutes, the 
ǎǘǳŘŜƴǘǎ ǿŜǊŜ ǘƻƭŘΣ άCƛƴƛǎƘ ǳǇ ȅƻǳr baskets, I have a treat for you.  Who wants to eat fruit?  Who wants to eat grapes or 
watermelon?έ The students were shown the actual fruit.  Each student was asked individually.    At this time, one student was 
sent to the bathroom.  One staff went with him.   One student stood up.  He was directed to sit down then asked what he 
would like to try.   The student standing in front of the teacher remained in that spot, still standing in front of the teacher.   A 
reshuffling of seats was provided to attempt to redirect student focus.  Next, the student returning from the bathroom was 
given his chance to make a choice.   Color cards with grapes and watermelon on them were provided.  Students continued 
making choices for the food item they wanted.  Staff members were asked what they wanted so that they could provide a 
model of how to respond.   Next, the teacher stood up and reviewed the fruits and vegetables they talked about in the story.  
She then transitioned by ǎǘŀǘƛƴƎ άwŜŀŘƛƴƎ ƛǎ finished.  Time for centers.έ 
 

Autism Classroom.com Response: There are various strategies to try to use within a classroom for students with 

autism.   Each child is an individual and will not respond to every method tried, however, here are some suggestions based on 
the above observation: 
 

1. Regarding transitions, before the transition is announced, have all staff prepare to have students follow through on 
the direction by providing most-to-least prompting during transitions.  Since some of the students did not transition 
to the correct place. The staff will provided physical prompts (hand-holding) first to ensure that the students are 
successful with going to the next area.  The physical prompts should be faded at a much later time.  

2. One student appears to have a target behavior of hitting at others.  The classroom team should examine the true 
function of this behavior and provide some interventions.  It will be good to find out exactly who and when and how 
many times the student is hitting.  If it is for attention, as a staff member mentioned it might be, the classroom team 
ǿƛƭƭ ƴŜŜŘ ǘƻ Ǉƭŀƴ ǘƻ ǘŜŀŎƘ ƘƛƳ ŀƴ ŀƭǘŜǊƴŀǘŜ ƻǊ ŦǳƴŎǘƛƻƴŀƭ ƳŜǘƘƻŘ ŦƻǊ ƎŀƛƴƛƴƎ ǘƘŜ ŀŘǳƭǘΩǎ ŀǘǘŜƴǘƛƻƴΦ   This behavior will 
need to be tracked using a data sheet. 

3. The lesson was a hands-on lesson with tangible objects, PCS and a colorful story.  The lesson had a warm-up which 
allowed the students to see what they would be learning about.  It also contained several vocabulary words/items 
that students were encouraged to know.  Individualization was noted as, one student who is verbal, was encouraged 
to use words and non-verbal students participated via the use of picture icons.   

4. Although the students appeared to understand the directions to glue the paper fruit onto the paper basket, it would 
have been good to see a model of the task provided before the students were given their papers.  This way you 
ǿƻǳƭŘ ƘŀǾŜ ǇǊƻǾƛŘŜŘ άƎǳƛŘŜŘ ǇǊŀŎǘƛŎŜέ ōŜŦƻǊŜ ǘƘŜ άƛƴŘŜǇŜƴŘŜƴǘ ǇǊŀŎǘƛŎŜΦέ   Lǘ ŘƛŘƴΩǘ ŀǇǇŜŀǊ ǘƻ ƳŀǘǘŜǊ ƳǳŎƘ ƛƴ ǘƘƛǎ 
lesson, but would be a good habit to get into for those times when the activity is new to the students.  Having your 
model, may help them to successfully complete the task.   

5. Think about what habits you want students to develop as they continue through the school year.  For example, 
ǊŀƛǎƛƴƎ ŀ ƘŀƴŘΣ ƛƴŘƛŎŀǘƛƴƎ άƳȅ ǘǳǊƴέ ŀƴŘ ǇŀǎǎƛƴƎ papers to their friends, are often skills teachers want their students 
to develop.  Whatever habit you want to teach, began shaping them into your lessons each day.  That way, over 
time, they will become natural to the students.  An example from this lesson could have been to emphasize the 
concept of άtǳǘ ƻƴέ ƻǊ άǊŀƛǎŜ ȅƻǳǊ ƘŀƴŘ ƛŦ ȅƻǳ ǿŀƴǘ ŀ ǘǳǊƴΦέ 

6. It was unclear why the one student was standing up during most of the lesson.  It appeared that this was an 
unnecessary distraction and he was not able to really participate in the lesson the same as the others since he had 
his back to you and was standing in front of you.   Some ideas for various interventions to that situation need to be 
brainstormed. 

7. Be aware of the location of the students while the book is being read.  One student, who sat to the right, was not 
able to see the book for a small portion of the story.  Be sure to show the book to all students equitably.  

8. Unless a student is at risk of having an accident, try to hold trips to the bathroom until the lesson is over.  Schedule a 
bathroom break as part of the daily schedule if needed.  
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